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This lesson contained many elements that are 

common to how I approach most classes. Firstly, 

I connected this lesson to the previous class 

through a quick review of the vocabulary that 

was previously learned. Instead of just 

repeating the words or once again telling them 

what the words mean, I had them retrieve the 

information within their own memory in a very 

controlled (two option) activity. The underlying 

circuits for retrieval differ to those of input 

memory, so I consider rapid retrieval to be a 
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foundational skill toward developing fluency. A second aspect of memory that I considered is the 

role of spaced repetition toward improving the consolidation of memories. To encourage students 

to review the material at some intermediary point between the previous lesson and the current 

lesson, I set a short quiz to take place in the lesson. I also remind the students via Cerezo that 

they will have a quiz. It is my hope that they will restudy the words a couple of times between 

classes. The interleaving of material is something that textbooks do poorly. Most books push 

forward with new material and do not revisit previously studied material enough times to 

encourage secure acquisition of the new language forms. This is something that teachers must do. 

In the second phase of the lesson, I introduced some key questions from the textbook to and had 

the students match them with their Japanese meanings. The goal is to move from the Japanese 

meanings (knowledge that the students already possess) to the equivalent structures in English. 

Then, via a quick on screen drill, the students were able to practice / confirm their comprehension 

with immediate feedback on their understanding. Through a series of drill activities, the students 

progressed from demonstrating receptive 

competence to be able to exhibit productive 

competence. At the close of this phase of the 

lesson, the students have manipulated 

language and have had significant opportunity 

to produce it within very controlled contexts.  

The third phase of the class has the students 

use the language to create original contexts 

that are personally meaningful while using the 

language forms already covered within this 

lesson as well as previous lessons. To model the 

goal that the students were to emulate, the students practiced using a conversation from the 

textbook. With some practice done, the students were then given the task of producing their own 

conversation. The conversation was to include several of the question/ answer pairs practiced 

within the lesson. They were also informed, prior to creating their conversations, that they would 

perform their conversation for other groups. They were also strongly encouraged to perform the 

conversation rather than to simply read the conversation they have written. Most students were 

able to successfully perform their conversations. 

The students were informed at the end of class that they will have a short quiz on these contents 

in the subsequent lesson. They will also be asked to perform their conversation for other groups 

in the next lesson. 

This lesson went smoothly. Much of the credit for the ease of moving from one task to another 

and the positive outcomes of the lesson lies with the excellent group of students from the pharmacy 

faculty who make up this class. They carry a sound basic knowledge of English along with an 

overall positive attitude toward second language learning. To make other classes run as smoothly, 

I do think that a combination of sound fundamental knowledge (not mastery, but some basic 
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knowledge) in conjunction to a positive attitude toward language learning need to be fostered. As 

teachers at Fukuyama University, I consider those two be paramount toward establishing 

successful language program. 
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Pathways: 

Foundations(Cengage)

(

Martin King Jr I have a dream (1963) Barack Obama

Death fell from the sky  (2016))

(1931) (1948)

(Unlearn) (

 

I (Interactional mode of cognition) D (Displaced mode of cognition)

Strong in 

the rain I will not give in to the 

rain.

I He

You  

(II)
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